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BUSHWICX HIGH SCHOOL
BILINGUAL/BICULTURAL PROGRAM: "A WARM WELCOME"

LocatiOn:

Target Language:

Year of Operation:

Participants:

400 Irving Avenue, Brooklyn, New York

Spanish

1980-1981

Approximately-250 Students
in -Grades 9 -.11

Principal:' Lou s Santiago-

Program Coordinator: Harold J. Clines

t

I. DEMOGRAPHIC CONTEXT

4

Bushwick High School is located at the northern edge of the

Bedford Stuyvesant section of Brooklyn, in the Bushwick area, which is very

depressed economically and socially. High crime rates, substance abuse;

arson, abandoned buildings, &employment, and poor health are all problems

here. Rousing is postly run-down and overcrowded; in some cases it is .

virtually unlivable. There is also a lack of business and industry, and-
'

Cri

thuss of job opportunities, in the area. The school serves a multi-racial 4

and multi-ethnic lower working-class.population, with studentsfroM the

William burgh, Bedford-Stuyvesant, and parts of the East New. York iection '
ed,

Of the bor ugh as well as Bushvgck. itself. It is located not :far from an 0 , .

1

ubway station which provides access td the neighborhood for man;

of the students.

The attendance area the school has a population whittt is

approximately 63 percent Hispanic and 3k percent black; almost all households
) ,

. .

are in the low socio-economic category. Many recently arrived-families from

*



Central America, the Caribbean Islands, and South America settle here.

Since the area as a whole is Spanish-dominant, many Hispanic students

have little need,to use English within the commgty. A tendency fpr

Bushwick residents to lead a community-base, life, with relatively few

trips to other areas of the city; further reduces the need for.English.
a

The deterioration of housing'in the area has i direct im-

pact on the school. The high mobility of its population is reflected

in the fact that Bushwick High School replaces 1,000 students per year

with new students, or over 33 percent of the total school population of

2,700. Students disappear, moving back to their native country or on to

better neighborhoods. This is one of the special .problems of the community

which disproportionately affects the Bilingual/Bicultural Program:

The principal also commented on this instability as a problem

for'the program and for the school as a whole. He regretted that staff

were unable to see "an end product" for their efforts in many cases. He

. also said that at times when an attempt had been made to locate a student

subsequently reportedas ."not found," not even the building fn'whicIh-that

student hadlived was there any more.

Bushwick High School itself blends into this neighborhood

setting. The school building is not new, and has an institutional aspect.

Armed security personneleet the visitor, angthe memory of a teacher

who died this year, aft intervened in a quarrel and was struck by a .

staaentl is still fresh. Yet Amis, Friends, Amigos, a school publication

d
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given to new studepts of lieited Enilish proficieno, sapiPthe following:

Your first impression of BusPwick High School
might not be a good one if you only consider
'the building. It might appear to be a cold

place. But when you meet the people, you will
find them to be very warm and-frtendly. Students

who speak another language.or come from another
country, find a family here. -

These sentences communicate one important aspect of the

rellOonship of Bushwick's bilingual, program to its context: within a

strange\end perhaps at first forbidding setting, it does attempt to pro-

,vide "a warm welcome" which will foster the education of its participants.

In the initial orientation process the students theriSelves provide a.major

resource for the newcomers, both through the Friendship Club and also more

informally. The 'aim is to have the students not only get to'know each othe'r

better, but to help each other succeed. Another positive way in which the

program reiates to its context is through the committment of the program'

coordinator to the neighborhood, of which he is a long-time resident. He is

a neighbor of some of the program's students, and is active in a church which

other students attend. The continuity which this provides is extended by

other program staff who live in the area. For example, the educat4mal

assistant is a 1978 graduate of Bushwitk High School.
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II. STUDENT CHARACTERISTICS'

The school population is similar to that of the larger

Community in its ethnic an 'racial composition. In 197647 the Hispanic,.

population of the school was 63.0 percent, of which 11 cent were

designated as "other than Puerto Rican." The balanc f the students

were 33\6 percent black, 0.3 percent -Oriental and .3/Percent other. For

the same 'rear, the social and economi cctabi lifi of the population was

described by the following statistics: .1 percent of the students

received free lunch, and the number of students in the district receiving

Norm Aid to Dependent Children was 3,642. This year the school is 66

percent Hispanic, 33 percent black, and has only 30 students who are non-

Hispanic whites or Orientals (less than 1 percent).

Over 80 percent of Bushwick's students received free lunch

this year and it is likely that an even higher percentage of prograWstu-

dents were eligible. Along with the increase in Hispanics, and virtual

disappearance of non-Nyipant white students, another significant change

over the past several ye has been. the decrease An the propoftion of

Puerto Ricans within the Hispanic population to less than 50 percent.

About 40 percent of this population is estimated to be Dominican, the

next largest group, with the remainder from Ecuador, Colombia, El Salvador,

Honduras, and other countries. These proportions are similar in the target

population of the Bilingual Bicultural Program, as shown in Table 2, below.

Table 1 shows home languages of students in the school as a whole.

-4-



I

1

Table 1. Home lahgua9es'of students in the school-as a whole.

LANGUAGE NO. STUDENTS % TOTAL ENROLLMENT S LEP-

Spanish_ ,1,528 62% 16%

French. 14 less than 1% 100%

Chinese 4' less than 1% 100%

Other 3 less than 1% 100%

English 886
N46

36% -' 0%

As shown in Table 1; the students served by the program represent

190 percent oflthe Spanish dominant LEP students at'BushWick High School, and

92 percent of its total LEP population. The remaining LEP students participate

in E.S.L. classes.

4

-5-
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Table 2. Number of program students by country of birth. ,

.

COUNTRY OF BIRTH{
1,.. .

PERCENTAGE
.

,

Puerto Rico
.

Dominican Republic

Ecuador

Honduras
iihno,

Colombia
.

El Salvador

Guatemala ,

2
U. A

'Costa Rica

.

Bolivia
4k

Panama
)

115
.

,

80

*- 23

7

6

5

5
.

5

114

2

7
1

if-

\..-.

.

. .

.

,

.

45.3

31.5

9.1

2.8

2.4

2.0

2.0'4.

2.0

1.6
.

.8

.4

.4

t
.

.

.

.

,

.

Total 254
.

. 100%

The Bushwick High School Bilingual/Bicultural Program provided

bilingual/bicultural educational services to approximately 250 students of

Hispanic backgrounds who are not English lenguage'dominant. As Table2 shows,

almost all students are foreign-born; about 70 percent of these are newly

arrived. The remaining 30 percent come to Bushwick from the ntermedjate

schools in the district. 'Because some students recet ed virtually no

5 schooling in their native country, while others attended e cellent schools,

79
A.'

s



the range of literacy im the native language is great: from illiterate

,

to very proficient. yowevor, most do have basic competency in Spanish.

InkEnglish, the range of proficiency is also great: students are placed

from elementary to advanced-transitional E.S.L. Here, a

larger proportioh are at the lower_skill levels.' Some college bound
"MI!

'students participate at the highest level in content-area courses; while

other program members need remedial work.
, _

Am imp° ntsaspect of the educational history of students

in the programis thatmany,have suffered interrupted schooling. it addi-

tion, because of the Tick of educational opportunities in their countries

of origin, they may have received fewer years of education than their 77--

.

grade level would indicate. Table 3 below shows the distribution of

bilingualoprogram students'by age and grade.

According to Table 3, based on program records of student

birth dates, 79 percent of the program students are Overage for their

: grade. The proportion of overage students ranges from 68 percent in grade

eleven to 87 percent -in grade.gine. The fact that so many students are

overage may have implications , for interpreting student outcomes and setting

ik 14%.

standards for expected rates of gr6wth. These eke students 'rift have missed

a year or more of school, and whose grade placement may reflect their age

more than their prior educational preparation. As-a result theyjmay have

a lack of cognitive developmen in their native language which must be
1.

addressed, since it has impicatitms for Weir ability to acquire oral

and literaCystskills in English. It is also possible that their willing-

ness and ability to remain in-school at all is affected, creating additional.

-7- L
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Table 3. Number q
1

students by ,, and grade.* ,

f (

Aye Grade 9 Gredr10 grade 11 Total

14
..,

g,,,,-,,, ,-
,,,,,

, MIN 2

'',"* "' II 15

16 43
,

;,, 61 .

---,
17

.

29 19 17 , 65

18 23 1 22
.

21 66

1% 7 . 8 15 30

20 1. _5 . '3 9

21 1 1 2

22 1 1 2

Total

1

120 72 252

Overage
Students;
Number 104 55 41

.

200

Piercentage, 87% 76% 68% 79%

4 * Shaded boxes indicate the expected age can for each grade.

A
motivational problems. Such students may be under increasing pressure to

)

leave school and contributeto family inebme, for exanIle.

Determination of eligibility for partici ation in the Bilingual!'

Bicultural Program is based on performance below the tw my -first percentile

q

on the Language Assessment. Battery (LAB) together with higher score on the

Spanish Language Assessment Battery (SLAB). A school-m ified version of

IMP
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Vie Criterion Refereneld English Syntax Test (CREST) is also given, and a

4 profile sheet detailing such information as yeari of English studied, where
04-7-4

studied, etc., is used Th placement. Although timerdoes not permit a per

sonal interview with each student at the begipinihg of the school 14ar, the

testing coordinator does see every student in the course of the year., At

this interview °hi' aOilitilik are assessed.

Table 4..
.

. .

Number and percentages of students by sex and grade.

GRADE

MALE
N

PERCENT
OF

GRADE

FEMALE
N .

PERCENT
OF

GRADE

TOTAL
N

PERCENT OF
ALL STUDENTS

9

. 10

11

65

38

7

54%

51%

45%

55

34 -

. 33

46%

47%

55% ,

120

72

60

48%

28%

24%

TOTAL 130
i

52X 122 48% 252 1001E

Table 4, above, shows the number and percentage of students by

sex and grade. In many high schools girls outnumber boys,rdue to a number of
4

-academic, economic, and cultural factors which have a differential impact on
ik

girls and boys. Within Bushwick High School.as a whoTe, there are 49 percent
.

Male students, and'-51 percent female, latively balanced population. For .---17

. 4 l
8ushwick;s Oilingualprogram, there wer a total of 130 boys served within

14,

the-program, and i22 girls, so that.th sexes were' represented in nearly

equal proportions, with slightliemore boys". However, as is consistent with

patterns found in other schools, the proportion of, boys steadily decreases,

from grade nine to'eleven, suggesting that more boys leave the program and/or

-9-
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school than do,g1xls. in support of this analysis, data collected at the very

41 end of the school year indicated that of 171 students rematptng in the program,
4

'there were 96 girls (56 percent) and only 75 boys -(44 percent).

ItAJS Also notable that there are twice as many students in grade
..

,..., . ,. _ _
.

, nine as t ar- grade .eleven, with a very sharp drop after grade nine.
.

1n grade eleven, theitprogram lost only tJirteen students in 1980-81, as shown

by,Table_5; Students teaving,the PrOgraM: reason and grade. All of these

results indidate areas which need more complete understanding; but whose

potential impact on programs for bilingual students is clear. At Bushwick,

-for example the program is already attempting to give special attention to

-its ninth Oiders, whware more numerous and more at risk academically.
4

In AddftiOn, the strong emphasis on careers is well suited to an older

student population.
Nl

42

TS

.

Table, 5., Number of students leaving the program.

REASON FOR ,

LEAVING .-
.

,

GRADE 9 GRADE 10 GRADE 11 TOTAL

,

Full/ matostreamed . 1 1

Transferred to

anotherfprogram 11 6 3 20

Returned td .-

native country t 7

7
2 2

,

11

Disdhargeir '..

(marriage) 1

.

1

,

DisChargi4d _
.

(reason, unknown)

af.

P

8 5 13
*

2
V

Truant '' ''

,

4
, #

N.

4

Other- 11 12 7
..

30

J ,

TOTAL 42

..-..

25 13,

..

80

-10-
1
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AU. PROGRAMHOEkRIPTION-OVERVIEW

A

The Bushwlck High School Bilingual/Bicultural Program offers
e .

instructional and supoOrt,14e services to hinth-, tenth-, and eleventh-grade

;
non-English dominant students. .Emphasis is placed on the ninthi.and to a

4
.

, lesser degree, the tenth grade, since it'is,here that the, greatest need is
, . .

to.felt to exist. -There it also-a proportionally greater number of students
...

,

inthese grades. The overail Oflosophy, as articulated by the prinram

coordinator, is "to give students the basic competency they need.both to

fulfill hibh school diploma requirements and to succeed in the mainstream.

as liu kly as possible, to enabl them to identify and prepare for appropriate

careers, and to build upon and enhance their cultural heritage and personal

strengths. This philosophy Appears to be.fully shared by other program

staff, and by the school adMinistration.

The progiam is in its first year of a three year funding cycle.

It isthe logiCal'compliment to an earlier five year program, which enabled, '

Bushwickto build a soltPbasic bilingual curriculum. This, new, program, how-

ever, is attempting to meet needs-which have notbeen adequately-figc;-efore,

. .

especially tn the area of career training.



U. INSTRUCTIONAL COMPONENT:,

. C.
BUShwick't Bilingual/Bicultural Program emphasizes the attain-

mient of minimum competency in basic skills. .the acronym fnnorporated the.
I,

,
program's title--WARM--suggests the areas it emphasizes: writing, reading, and

mathematics. The "A" standsfor "aim": providing the skills and motivation
,

necessary for students toseek6productive and fulfilling career goals is of

central importance not only to the staff who offer.supportiveservices-, but

JP
,

also to those implementing the instructional omponent.

Participants in the Program recei in truction in Spanish

language and,culture, with courses for those who are non=readers, or are

semi-literate in Spanish, constituting the lower levels (1-4) of the regular

Spanish for Native Speakers curriculum.t'Program participants also receive

.blingual, instruction in science, social studies, and math; study English

as a second language (E.S.L.); and, are required to take an additional

English (reading) class. As their proficiency allows, students may also

participate in other mainstream classes including industri al arts and business

courses. In their art, music, and physical education classes, all prograM

students are integrated with mainstream students'.

Many factors foster the prOgraM's integration with the school

_ as a whole.' In the middle of this year, a new principal took over the ad-

ministration of,the school; he is an energetic man who shows a great Ue0 of

interest in the program and lends tt his support.' He has also given the pro-

ram ame-badly needed addttional space. 'The assistant principals superviie

the bilingual teachers adminstratively and pedagogically, and also work very

closely with the program coordinator. Bilingual materials are kept within

-12-



;

the appropriate subject departments./ Bilingua

in the mainstream guidance area. Mainstream

and are eager to have'its students in their c

strong asset to the school.

Minor problem areas do exist h

the'fact that bilingual students tend to out

point for a few of-the mainstream staff. I

stream students share such.feelings. On.th

guidance too takes place with-

eachers support the program,

aifes. The proem is en as a

4I

ever. According to project staff,

erform others has been a soA

is less clear whether any main-

other hand, program staff would

- see some room. for improvement in the sensi ivity.of mainstream teachers with

IN. program students. /,10;ause a generally fav rable attitude towards the program

.
Prevails, these situations do not seenv,,to reate any real difficulties.

fi
i

4
Nevertheless the principal is eager to facilitate even better communication ,-

,

(between the program isid the school as a whole, and program staffar;e:in agree-
.

ment with this goal:
I

"\- 5,

Careers are also a uniiiing themethroughout.the program

curric0Um. Vocational material As presented in science, math, and social

studies classes. ,In the Spanish for Native Speakers'component, the series

Of multi-media kits entitled,Careers eor Bilingual Carreras Para Silinquet

is used with great success, according to the program coordinator. An appreci-

ation of vocational advantages of the truly bilingual and bicultural

student is taught through these materids, and is stron6ly empbrasiie6 through-
/

o the program. This is one aspect of the program's stress on the contribution
..ti

w:t2h the student's native culture and heritage can make, and'hows how the

study of
1

native
.
cultures :is i orporated into the curriculum'svcontent areas.

.
A,

al

-13-
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BicUlturali'sm is also reflected in the way mathematics i presented to the

,cstude-nti, as a kind of "universal language" which can ti people of many

- linguistic and cultural backgrounds togetherf

The stated philosophy of the program is th / English is used

^a, the language of instruction, except when Spanish is necessary to allow

the students to progress academically at the same pace as mainstream students.

In general, classes intended for ninth-grade students are to have about 25

percent use of. En§lish,classe.; for tenth-grade student i about 50 percent

use of English, and classes for eleventh-grade students About 75 percent

use of English. Allowances are made, however, for indi idual programming

and other exigencies that often cause students of diff rent levels of English

proficiency to be in the same class. There are many 1Kre students at the

ninth-grade level, so that the reported percentages of Spanish language

instruction, as shown in Table 6,,below, tend to be hi her than the per-

centages given above. According to these statistics, there is much greater

use of English in the more advanced classes (about 50 percent) and in special

areas such as typing and guitar (up to 80 percent), although in one class

Observed by the evaluator, the lively student participation was entirely in .-

Spanish. The teacher here also used more Spanish than English. However,

since all students take a minimum of 10 houri of English language instruction
. .

. 1 i

a week, and enrolIMVINfteinstream courses is a popular option, exposure I
. .

i

to English appears to be at a level consistent with the program goals.

Tables 6, 7, and 8 whjch follow shbw,the bilingual and main-

.

stream courses in which program students participate and the sources of

funding for the instructional staff of the program components.

-14-
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Table 6. Bil4n9ual classes.*
,,

INSTRUCTIONAL
COMPONENT

HO. AVERAGE

CLASSES CLASS
FALL SPRING REGISTER

Spanish for
Native Speakers 8 , 21

Math 6
/

5 28

Science 3 4 27
---,

'Social Studies 4 3 29

Guitar 1 0 29
#

Typing 2 31

S SPANISH
INSTRUCTION** PERIODS STAFF APPROPRIIII

4 *

N.
.

(AVERAGE) WEEK . TEACHERS*** PARAS MATERIALS

100 5

75 5

64 5

77 5

25 s

20

2 1/2 yes

1 1/2 yes

1 0 yes

1 0 yes

.111 0 Ivo

1 0 -Yes

A complete list of native language arts and content-area .courses appears in the

apliendices.

** Varies within content area, with a greater percenitage of Spanish being used in

the lower level classes.

*** -Rounded up to nearest Inter value.

:
If I

b
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Table 7. Participation in non-bilingual classes *.

INSIRUCIIUNAL COMPONEN1 i STUDENT ENROLLMW SELECTION CRITERIA

Fall Spring

1 = .

E.S.L. I - V5** 5 411_,Students Required

ts

English T1 - T4 All Students Required

Other English 31 91 Qualified and Best
Available Choice

Spanish

Math/
Business Arithmetic .?

Recordkeeping/
Typing

Social Studies
CP

Fine4 Applied Arts"

Music

Shop

c. ' c

11

15 Qualified and Best
Available Choice

29

13 .52

Qualified arjd Best
Available Choife

Qualified and Best
Available Choice'

12 "Qualified and Best
Available Choice

55- 58. Qualified and Best
Available Choice

28'

2 2

Qualified and Best
Available Chdice

Qualified and Best
Available Choice

Physical Education ail Students Required
.=

Ald classes meet jive period g week, except for E.S.L. I and

E.S.L. II, which meet ten periods a week.

** A 'complete-list of E.S.L. cTestes appears in the appendices..

-16-



Table 8. Instructional personnel: funding sources.

INSTRUCTIONAL
COMPONENTS

Fall

FUNDING
SOURCES

Term

NUMBER
TEA HERS

s

OF PERSONNEL:
PARAPROFESSIONALS

E.S:L. Title I/PSEN
Title VII

3. .66

.50

Reading
(English)

Tax-Levy 1.0

Nativ Language

(Sp ish

Title I/PSEN

Tax-Levy

.8

.4,'.4

.11;6

Math Tax-Levy
.Title VII

.4,

.50 -

232Vocial Studies Tax-Levy .8

Science Tax-Levy .6

Bilingual
Guitar I

,Tax-Levy
Title I/PSEN

.2

.166

-Bilingual

Typing Tax-Levy

\ .

.4 '
. .

Totil 9.0 2.0

.

E.S.L.

.

Title I/PSEN
Title VII .

Spring Term

2,8 .66

.50

Reading
(English)

Tax-Levy .4, . .

-

Native Language
(Spanish)

Title I/PSEN
Tax-Levy

1.0 ,

.4, .2, .2

:33

si

Math Tax-Levy
Title VII

- 1.0
,

.

-.50

Social Studies Tai-Levy :6

. Science ',_ Tax-Levy .8 ,

Total 8.0 2.0

-17-
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It is noteworthy that E.S.L. instruction plays a central

role in the instructional design, with its stress on the relattpnship

of the skills and goals acquired in each class, and the teaching of basic

skills within content areas. Intensive E.S.L.instruction is given for

two periods a day on the elementary level, and one period a day on the

intermediate and advanced-transitional level. 'The program coordinator

stated that double periods for E.S.L. 3 and 4 would also be programmed

if funding cutbacks did not preclude this. As Table 7 indicates, all

program students were taking one E.S.L. class and one other English course

every day. Many were also taking a third mainstream Englfsh course. There

is strong emphasis on helping tliose who are required to do so to pass the

Regents Competency Tests in reading and writjng,but competencies

are a goal for al students. Career-related-Instructio is anoth

important component of the E.S.C. curriculum.

Here are specific ways in which the E.S.L. teachers are

expected. o participate in the program, as outlined in a memorandum t

the from the, program director: -

1) Prepare the students for the reading a d writing Regents Competency Tests.

2) Include material related to career awareness, education, exploration,

and guidance, Emphasize especially the career-related experiences in
which the students are involved elsewhere.

S) In E.S.L. 1 and 2,...an entire period daily must be based on the theme

of careers.

4) Reflect the bicultural aspects of the program, for language and culture
are inseparable. An appreciation of t eir own language and cultuie will

help the students adjust better to a w language and culture.

5) Help the students cope with Bi1sh ck High School. Pit special

emphasis on skills needed to succeed- o er classes, especi@lly in

mathematics classes and on,the Regents Competency'Test in

English. Also emphasize the ability to u erstand and use the guidar=
and other servIces offered by Bushwick High School ancipthe ability to

understand and fill out application forms for college and employment.

404



Similar memoranda were also sent to bilingual teachers in all

the other content areas.

Within these speeific content areas, the curriculum in use

.0001-"'
in bilingual classes is sh9101An !able 9., Additional information on these

components may be found in lable 6, Bilingual- Classes.

table 9. Curriculum in use by component.

IltiUMPUNEN I

Spanish for Natives

Math

Science

Social Studies-

-a

CURRICULUM

Remediation, Literature, Native Culture

Fundamentals, Al bra

General Science Biology, ysics,,

Earth Science), egents B
Biology 1-undamen als

Economics, World
Studies 1

ican

Students are placed within the - program, as was indicated in

4it

Section II, according to a variety of criteria: LAB and SLAB scores, a school
'

modified ve sion of the Criterion Referenced English Syntax Test (CREST),

school-creat d math tests, student profile sheets, oral abilities assessment,

and personal intery data. the program is'designed to reflect the character-

istics of a ula i neich is quite diverSe in terms of linguisticand

content-area c' ce; it is very individualized. Each student meets with

a grade advisor at least twice a year, and to a large extent determines his

or her own'progra . Changes can be made if the work seems too difficult or

too easy. Progr, m students carry heavier programs than those in the main-
.

stream, since, they,are required to take E.S.L. in addition to fivellejory

subjects.

-19-
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Mainstreaming before the completion of the eleventh grade

is encouraged by the program and is recommended when courses have been

successfully completed at grade 1dii1-,40 the student hasmas red E.S.L

.

144VI. 'iirer, almost no itudents are fullymaintreamed. A eck-

point exists at the end of =the tenth grade, when partial maierOreaming is

common for a student demonstrating fairly good English skills and strong

Ya subject skills. In addition to the required mainstream En ish class,

many students take at least one ditional content - a course in English;

some, mainly eleventh-grade uden take two or more sucrblourses.

Students are encouraged sarticipate to the limit of their ability, thus

gaining carper,orientation and cools necessary for academic success. At

the end ofthe eleventh grade, all students are mainstreamed.

There are only a very few students who have completed

but continue to receive content-area,inseruction-in their native language.

A more:common situation is one in which a fully mainstreamed student

continues to identify with the program and return for suOportive services

on an informal basis (since nq funding is Vi-ovided for this), or to give

support and information to thoe still within the program.

,

Parents must be involved in the decision to mainstream a

student; parental. consent is required, and, indeed, a student must be main-

streamed if his parents requ t it. According ,to the c nator, prograrn.

parents for the4 Mkt par encourage mainstreaming to the degreefthich t

school recommends do some reilist it before tt is,recomlnded. A small 4

minority are r- ant, preferring that their children continue to have

all their course work in Spanish.

.\

.
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Educational significance was determined for each'gcade level by

_calculating an "effect size" (ES) based on observed su ry statistics using

the procedure recommended by Cohen. An effect size for the correfft t

v
test model is an estimate.of the difference ittween pre test and postpkt

means expressed in standard deviition units freed of the influence of sample

size. It-is often desirable to establish such an estima e becat4e-substantia

differences that ao exist frequently fail to reach,stati tical significance if

)13

the number of observations foreach unit of statistical analysis is small.,

. _

Similarly, statistically significant differences,often are not educationally

meaningful. . la
Thus, statistical and educational significance permit a more

gful appraisal of project 'outcomes. As a 411111W thvb, an ES of 20. or

1 ss is a small effect and of-minimalnor no educational significance; an ES of

.50 is.a mediumLeffect and is of Moderate educational sigaYicance; an ES of

.80 or more is a large effect and has definite educational significance.

2) The instrument used to measure growth in English language

was the C Referenced English Syntax Test (CREST), which tests mastery

of sAcific skillslat three levels. Material at the beginning and termediate

leveli of the CREST is broken down into 25 objectives per-level, as pre-
,

sent-tense forms of the verb" "to be" (Leval I.), or possessive.adjectives and

pronouns (Level II). Material at the advanced level (Level III) is 'organized.

into 15 objectives, such as reflexive pronouns. At each level, studeniore

1

,The formula- for E

411

See Jacob Cohen, Statistical Power Analysis for the Behavioral Sciences

(Revised Edition). New York: Academic Press, 1977,Chapter 2.
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The students, on the other hand, whi44 they may be-apprehen-

sive, tend tolucceed in the mainstream. The first wholly mainstream

program is planned.in conjunction with ihe programtaff. After that, a

w4
student's teachers, counselors,.and the assistant principals often refer

to program personnel; who tend to retain informal contacts with th it

former st nts. In fact, successful mainstreamed students haie be Mme.

resource in answ ing questions which the famil4glif students i 11

within the program may have about the mainstreaming prodess.

a

II

(
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asked to complete four multi-choice items for etch objeitive. An item con-
!

ststs of a sentence frame for :which tAe students must supply a wordor phrase
, 4

chosen from four possibilities.- Mastery of a skill objective is determined

by a student's ability-to answer at least three out of four items torrectly.

This report provides information on the overall number of ob-
,

jectives mastered, and the average number of objectives mastered per month of

treatlent by students in Bushwick'singual program. These mastery rates are

reported from both fall and spring and were derived from a comparison of numbers

of objectivei acquired with number of months tf',program participation. Length

,
of treatment (instruction time) is defined as the period,Of class instruction

which occurred between eah seme'ster's pre- and post-testing. The maximum

.treatmeat time is, according to this definition, 62 daysvin the fall and 63

dayl in the spring; since 20 days comprise an instruction month, this'equals

4

3.2 months eackdvemester. Infprmation is also provided on students' pre-test

. and post-test performances at each of the three test levels in each of the

three grades.
7

A

3) Results from criterion-referenced tests in mathematics,

nce, social studies, and career awareness are,reported as numbers and,

percentages of program studedts in each grade who passed teacher-made teAts.

These data are contrasted with mainstream students' passing rates whichWere

obtained from schoql records.
to. "

4) Students' mastery of writing objectives was determined by

!i! ...

.calculating the numbe Of objectives attainoctlin comparison to the number

of months they were in the program'as reco ded en a teacher-made checklist.

I.
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V. NON - INSTRUCTIONAL COMPONENT

4

An overview of the nod`-instructionat,eomponent of Bushwick's

Bilingual/Bicultural Progr* is given by Table 10,40telow:

Table 10. Non-instructional personnel: funding sources.
4 _

NON-INSTRUCTIONAL FUNDING PERSONNEL - PERSONNEL

COMPONENT 4, SOURCE(S) -TITLE NUMBER
14

Curriculum Development* Title VII Curriculum I

Coordinator

Supportive Services Title I Grade Advisor**
)

Staff Development*** Title VII Curriculum
Coordinator

Parental and Community Title`VII Family Assistant 1

Involvement

Administrat and Title VII Coordinator

Supery = on

Other Title VII Secretary

*This is done under the supervision of the appropriate assistant principal,

and also involves tax-levy'teachers, and Title I E.S.L. personnel.

**In the fall, one teacher funded ty Title I spent a total of 2 periods per

day as grade advisor. In the sprig, this teacher spent 3 periods on

grade advising each day.

***Note tiAat there is only one curriculum coordinator, who is responsible for

both staff development aRCurriculum development.

-22-
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particiating in the bilingu l_program compared With that of the total school

populatiionv

S. Informatio is provided' on the Attendance Cate of students.,

Although a Vital of 254 students, participated in Bushwick's Warm

Welcome Program at some point` during the 1980-1981 school year, not all could

be included in the data analyses. Many, of course, did not-attend the program

L for the full school year because_they entered thp-program )atp, left before the

end of the school year, or were vainstre d into non-bilinguaClasses. Since

many of the analyies require both pre- and post-test scores, these students and

any otheri absent on the days of testing were not included. The merging of two

diffirent data tapes (Title I with Title VII data files), entry errors onthe

data capture forms, and ccura iesin the data keypunching account for other,

last data. As a result, d or the CREST testings were available frda 113

or more students while data for the,evaluation of the Prueba de Lectura pre-
.

post measures were obtained from only 66 students.



CURRICULUM DEVELOPMENT

Curriculum development in the 1980,1981 school year was concen

trated in the area of career materials. These materials are currently in

classroom use, and were Made available to the evaluator. They are mainly

appropriate for upper-level students, and will be reworked for younger stu-'

dents next year. The program also needs to develop an'instrument for measuring

career awareness and career-related skills which can effectively demonstrate'

growth in this area. The instrument used this year proved to be inadequate

for the measurement of change. (See Section VI, Findings.)

Appropriate curricular materials are in place in every class-,

room of the progrim. The science teacher is making use of materials that she

herself previously developed as 1 Title VII resource specialist at Buihwick
t ,

High School. The program, through integsive'research, was able to discover,

valuable classroom resources and purchased them through Title VII funds.

These materials include a textbook entitled Speaking of Numbers, which

comb4nes instruction in E.S.L. and mathematics; sets of
r-

instructional materials for E.S.L. classes from Newby Vi

the Oxford Picture Dictionary of American English (both.

English and Spanish-English editions) with wall charts;

extremely effective

sualanguage, Inc.;

the monolingual

a workbook entitled

Math That Pays Off from Xerox Educational Publications; and audio-visual

kits of the series entitled Job Opportunities For The 1980's from Guidance

Associates. The city-wide Title I E.S.L. office also Provided curricular

- materials for the program. The program shared curricular ideas-with the

Bureau of Educational and,Vocational Guidance of the New York City Board

of Education, especially in the realm of careers.

-23-
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12, ResultS gkf he Criterion Referenced English Syntax Test CCREST):
7* number.of' ectives mastered and objectivls masteredverialonth. f,

..
.L.itle-I Spanish-speaking students, fall)

. . - .

',GRADE

) -111 OF

,STUDENTS
i

AVERAGE NUMBER OF
BJECTItES MASTERED

. PRE- '..k, POST

OBJECTIVES
MASTERED *

AVERAGE
t4DN1114S OF

TR ENT

OBJECTIVES
MASTERED
PER MONTH .

9
.

.10

11

It 1,
41 .

134

,
38 . .

6.1
. ..

436.8 °

;11i.9

12.0

in
15.7

5.9

7.1

../-'---
4.8 -

2.6

2.8

2.8-

2.3

- 2.5

1.7

*TOT,ALS'r, .,,lIi
.. . r,-8-,i4.,. . , ,

14.4 ., 6.0 2.7 -2-.2

1*Post-testminus
- . a

-7 -On thWelge,,,Stulients mastered -6.0-Objecti s over the 2.7 months of
. ,all: truc

.

.
.

4 e
Vastkry ratei'aptteared highest Amon

averagt, of 42:13' iltjecti ves per month of

t 000 gra is fairly comparable,

dee a. were tee AWI th it ve 1 I I I whi ch

(Refer to Tabi P.i .

t

.A

-11Nogal

44 -38-

th-grade students who acquired an
on.. However, progress across

e eleventh`-gr4e sty-
5 't 25) objectives. ,

ins

since many
includes only 1

4
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The program is aware of and wishes to make more use of other

-resource centers in sulpott-of curriculum-development and,other non-instruc-

t
example, contacts have been made withthe New York

City Board oVgication Office of.Educatiional Evaluation, and Bureau of

.

Occupational andocat3on411Guidance, as well as the Bilingual Vocational

,Service, Center Mei or gniversity, the Title I Office, TESOL and NABE,

the state and city Office of Bilingual Education, and the Office of Bilingual

EducatUrn and Minority Language Affairs in Washington, D.C. Through the

'Bureau of Occupational and Vocational Guidance, career education trips were

arranged to the,S. b S: Corrugated Paper Machinery Company in Brooklyn, and

to the'rolice AcadeMy In the future, trips which will give students inAior-
c

matibn4aboutwhite collar.jobs, for example in computer programing and

related areas, are Planned.., Program personnel also expressed a desire to

_contribute to,as well as make use of other resource centers. They have in-

,

deed Ttriputed to the SABE newsletter, and hope to share more information

il i n the --falture:1

The program itself has a small resource center, which it expects.

to expand:
qr

SUPPORTIVE SERVICES

Supportive services is a vital component of the BiliPgual/Bicultural-

Program. This year one part -fline grade advisor, a bilingual guidance counselor,.

and One family assistant were assigned to this area. Career and college,coun-
,

seling for a1R,250 students in the program was the guidance counselor's main

responsibilitx.. In Bushwick's career-oriented environment this'is an impor-

tant. whio a .lTstaff participate to some extent. The .part-time
-

-24-
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Table 13. Pert
average

of tw4ents ted as Grits:ilea Referenced E 11* S tax Test CREST :

v e S .. "41; or eve .

E.S.L. Title I Spanish - speaking students, tall)

M

LEvii.

AVERAGE *HIER OF
OBJECTIVES MASTERED

GRADE N PIE POST GAIN*

LEVEL II

AVERAGE NUMBER OF
OBJECTIVES MASTERED

N PRE POST: GAIN *

LEVEL III

AVERAGE NUMBER OF

N

ACTOBJECTIVES MASTEREOLIVES
pipsT GAIN *

9 28

10 11
Il 11

5.0 11.5

7.8 16.6

9.1 15.4

6.5 11

.811 20

.3 12

8.2

9.8.

15.1

13.3 5.1

16.6 0.7

20.9 5.8 .

2 10.0 18.5

3 6.0 9.7

15 8:9 11.7

2.5

3.7

2.8

TOTALS 50 6.5 13.5 7.0 43 10.9 16.9 6.0 20 8.6 11.4 2.8

NOTE: 'Number Of objectives for each level: Level 1 (25), Level 11 (25), Level III (15).

* Post -test minds pre-test
t

. The gains made by students at each of the three test lebels luring the ;.7 months of fall instruction were congruent

with project objectives.

The 7.0 giitn at,Level I is a 28 percent increase and reflects an attainment rate of 2.7 objectives per Moth.

. Thor 6.0 lisle at Level11 Ira 24 percent increase and reflects an attainment rate of 2.2 objectives per month.

. The 2.8 gain at Level'II1 is a 19 percent increase and reflects an attainment rate of 1.0 objectivesper month.

Since Level III_stddeeta had higher pre-test scores (67 mutest or 8.6 oat of 15) then,thoso tested with Levels 1

or II some gailis may have been masted since there was less ream for growth.

.45
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grade adv4or.who supplemented the activities bflthe bilingual guidance

counselor*Peoved to be a tremendous asset to the prograa,according'to staff

. reports.

During the 1980-81 school year, the guidance counselor scheduled'

. .

monthly group sessions to.explore coping strategies for the problems of adjUst-

ment,to the social and school systems ip this culture. One special group

problem addressed Was that of studentsre-entering their families after living,

for years with grandparents or other relatives. The counselor and the program

coordinator bath pointed opt that this.was a common situation among bilingual

studehts, and one that had received inadequate attention. About one-third of

program students were estimated-to be adjustiog tett changed family situation

as well. as a new language, culture, and community.

The guidance counselor alsb moderated a panelltiscussion of

'adjustment to the college experience in.which five former Bushwick bilingual

itudents'participated. Their present mastery of English, and ability to over-
.

come many obstacles in siker' to pursue a higher education, greatly enhanced

the self-confidence of Program students who attended,
It

according to staff

members.

Private sessions with students and family members were/frequently

scheduled by the Amidande staff to assist students with individual behavioral,

personal, or familcial problems. Students were identified for these.private

sessions by referrals from school personnel or by self-referral. The efforts

of the excellent family astistaat provided infornial counseiiivg support, and

enabled home visits when needed, Normally.the family assistant spent two days

pet= week outside'the'school and she sometimes worked outside the normal school
.

hours to accommodate the needs of working family members. Visits were also
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Table 14.

.

Results-of the Criterion Referenced Epglish Syntax Test ,(CREST):
number of objectives mastered and objectives mastered per month.

(E.S.L. Title I Spanish-speaking students, spring) .

V

GRADE

it OF

,STUDENTS

..

AVERAGE NUMBER OF ,

OBJECTIVES MASTERED, OBJECTIVES
PRE POST MASTERED *"

--
1

f
AVERAGE
MONTHS OF
TREATMENT

, .

OBJECTIVES
MASTERED
PER MONTH

9

.

10
,

_ 11

J 49

c38

28

10.0 14.3 4.3

.

!

14.7 19.0 _ 4.3

10.1 13.4 -3.3

2.7
_.

2.8

2.9

1.6

1.5

1.1

TOTALS

, . .

115

.

11.6 - 15.6 4.0

.

2.8
, .

1.4

* Post-test minus pre-test.

. On the average, students,mastered-4:0 objectives over the 2.8 months of

spring instruction.
.

. Mastery rates appeared highest among ninth-grade students who acqUired air

average of 1.6 objectives per'month of instruction. Ho'wever, progress

across the three grades is quite comparable, since-many of the eleventh-

grade students were tested with Level III whit, includes only 1.5.(not 25)

objectives. (Refer to Table 15.)

rI



,made by the family assistant, the Oldance-counselor, and others, to .a hos-

pitalized student without relatives who was warmly su orted during a long

illness and provided with a rented television at thipe sonal expense of
4-

411

Program staff. '

The family assistant monitored attendance as another major

component of'her responsibilites. A computer system established at Bushwick

was helpful: parents were automatically notified by letterwhinever a

student was absent, as well as when a non-passing grade was received on a

report card.- dn the basis Of teacher referrals, parental requests, and

perional observations, home visits, and telephone contacts were made during

_ the school year ihanatt t to resolve truancy, disciplinary, academic,

F'

and other problems where f ily co-operation was deemed to be important.

These visits often culminated in agency referrals or suggestions for tutor-
, ',)

'ing in wak ataflenic areas. Students were able to avail themselves of

Bushwick's Peer. Tutoring Program% or 'Homework Helpers," for example.

Close contact with a number of supportive agencies was maintained, and

the family assistant normally accompanied students who Made their first .

1

contact with an outside agency. Among agencies utilized,were the Bushwick-

Ridgewood Mental HealthCentet.; the Legal Aid Society; The poor, a multi"

service youth agency; the Puerto Rican Family Institute; Bushwick Human

Services, a part of Catholic Charities; and the New York State Division

for Youth.

The family assistant worked
1 : 1

: '11 i

t'_/ ,
,

anwkept direfill logs.bf!heit activities.

by the assistant prinapil l'or guidance.)

closely with the guidance counselor,

(These logs are reviewed at year-end

Before making home vi;its shg reviewed



el

e
Table IS. Perfarmence_oof stedents teste:14:6::3 Criterion Referenced Eajlish Syntax Test (CRESI):

average ember of dbiectives" By grade aid test level.
. Ac

e
4*

(E.S.L. Title I Spaelsh4peatime stellate, *rise),
.

.

LEVEL 1

AVERAGE NUMBER OF

OBJECTIVES MASTERED
PRE POST GAIN N

Limn'
AVERAME NUMBEWOF

COJECTIVES MASTtl e
POST GARR * N

LEVEL III

AVERAGE NUMBER OF
OBJECTIVES MASTERED
PRE POST GAIN

9 38 8. 7_ .13.S 4.8. 9 5.2 18.1 1.9 2 12.0 13.5 I.S

10 13 14.1 19.S 5.4 22 16.0 20.8 4.0 3 '6.7 . 9.7. ',3.g

11 A ' 8.6 14.8 6.2. 9 15.7 3.4 14 9.1 11,4 2.3

'MEM/

°TOTALS 56 OA' _15.0 S.1 18.6 3.6. 19 9.0 11.3 24.

MOTE: limber of objectives for each level: Level I (25). Level II (25), Level III (15).

*`Post -test mimes pre-test.
. ; ; ; ; IF.;

The galas wade by staiests at each of the three test levels duel*. the 2.8 smaths.of *Hag lastruction ware

cengrowitiwith project objectives -ally with stmhwitstestsdeith Level I:.

,

. The 5.1 gals at Level 1 is a 28 Nivea lacrosse 'eat refiects an attainment rate of 1.8 objectives per meth.
.

' *

, . .

. The 3.6 lainpet Level !Lis a IS percent lacieeis and relects as attalameat rate of 1.3,mbjectives per math.

. lb. 2.3 gals at Level III is a It-permit increase ant reflects to attaliment rate of .1 objectives per math.
,

. Students'. rates of progress were slightly lower-la the spring than in the tall

with

78egr::ry grade end test level

except sloth -grade students tested th Level II. Mowever, both thelaclusios of f a pr liately 20 .

;pedants new to the pregren is the spring, and the empties' of successful students to a higher

nay amok rem galas.
--.,
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the student's file with the guidance counselor, and also discussed each visit
,.vt

afterward. She also partiCipated when parents well knot. to hei thrIgh prior

contacts visited the guidance counselor.
t)

The s portive services staff maintain an "open office" policy

toward the students, and are extremely accessiblp, howevei., in. situations

where privacy is required it is sometimes hard to find. 'The guidance staff
4 '

needs absmall, quiet, and private area in which to work with students and
i

pacifilts when a crisis situation arises. This would help them to be even more ''

effectivrin their work.

STAFF DEVELOPMENT

Staff de nt activities during the 1980081 schoO year

'took place both within and outside the school. Formal study by program staff

included courses taken at Brooklyn College, New York University, the, New School

for Social Research, Queens College, Southampton College, ?rld other institutions.

This formal studylinvolved seven of the professional staff members andone.para-
.

professional, who, was working towards a B.A. degree. Subjects studied covered

a range of professional interests from economics of education and educational

supervision, through guidance -career planning, lingui ics, fiction writing,

Arabic, and photography. In addition, staff members participated in the Spring

Conference of the American Association of Teachers of/ Spanish, a New York

Title I E.S.L. Conference, the New York City State itle VII Conference on

Proposal Writing, and a conference of the New Y k Academy of Sciences, among

other activities. The curriculum coordinator lso presented at a TESOL

(Teachers of English to Speakers of Other languai) convention.

-27-.
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Table 16. Improvement of bilingual program students' writing in English

As measured on a teacher-made individual student checklist.

. .

GRADE

.,,

AVERAGE I OF

t OF OBJECTIVES

STUDENTS
1

t ATTEMPTED
. - i,,

AVERAGE I OF

OBJECTIVES
MASTERED

AVERAGE
MONTHS OF
TREATMENT

OBJECTIVES
MASTERED
PER MONTH

% OF STUDENTS
MASTERING AT LEAST

1 OBJECTIVE/MONTH

.

. 9

10

I1

1

. .

66 23.3

42 . 22.8
_

37 19.9

9.9

13.3

,12.3

7.3

8.5

/
8:5

1.4'

1.6

1.5

,

59%

74%

86%

'TOTAL

.

145 . 22.3 11.5
.

.
7.9

.

1.5
.,

70%

NOTE:. The highest score ilksible was 25.

.On the average, students mestered,11.5 objectives over the months of treatment at a :,,)

rate of 1.5 objictives per month. This rate was similar for the students taken as a

group at each grade.

. The --Pjective of sign leant improvement in 80 percent of the E.S.L: students was

attained only at the leventh grade where 86 percent of the students mastered at least

one objective per mont . Ninth-grade students fared the poorest since only 59 percent

progressed at the rat, of one objective per month.

_-1 ,)
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Within.. the school, formal staff development consisted of a pre

service orientation, foiar pareqt-staff workshops and meetings,'and E.S.L.

demonstration lessons. In addition, all teachers attended their respective'

4
.

'departmental meetings monthly with mainstream teacheri, and the program.

coordinator stated that he-and the curriculum coordinator and guidance

counselor iontinually gave individual or small,-group orientation, instruction,

and adviie to members of- the program staff.

bilingual

Before the pre - service orientation session, the project director,

rriculum coordinator; and bilingual guidance-counselor met with

the-appropriate assistant principals to explain the goals of the orientation

sessions and receive feedback. The orientation itself which was attended by

q.

ten subject teachers was intended to familiarize teachers with the goals of

the progr4M, and_explain how to incorporate the requirements of the new pro-
,

,posal into subject classes.

The combination of parents' meetings and workshops with staff

meetings.and workshops, and also with meetings of the Parents' Advisory
.

Committee, was meant to Create a "family" feeling and identification among

all. the participants in the program. These were particular goals for the staff:

--November, 1980: To acquaint staff members with innovative and
highly effective instructional techniques, in particular, as regards

the use of music ial to-motivate and instruct students in

English as'a sec=1::;uage.
1

f

--December, 1980: To sensitize the staff members to native Christmas
customs of Latin American students in our program and to enable the

staff members to better incorpqrate this sensitivity in their lessons.

--March, 1981: To inform the staff of the supportive services available

in the community for the students and their families. .

-, -May, 1981: 'To sensitize the staff to the feelings and obstacles a new

;bilingual student feels as he or she enters Bushwick High School, and

to suggest ways of alleviating the traumas.

-,
-28-
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Table.17.

_ .

Native looseness reeding schleveneet.of
Spaetsh-spsaking students.

(Significance of pre-test/pest-test
'Weals tested with Level 1 of the

raw score differences for
Prid* de Lecture)

INtAOE

941 SCONES-
.

PIE -ZEST -. POST-TEST

N SO N SO

. - .

OlffEIENOrk EMULATION
N /NE-TEST/POS-TEST I I ES1

g 9

10

11,

20

8

,48.0 18.9 111.2 1.7

71.0 0.3 Ilik,., -.. 4.4

* -

'10.2 -.14 4,04 40181 .911

8.7 .82 3.07.C.OS 1.28
.

TOTAL 00.7 18.3 1 79.0 2.5 , 9.3 .11' 4.88 (.0081.9E
? II q

NOTE: fens A is the pri-twit.' form 8 is the post -test. *The maximum score se Level 1 is SO.

* The effect size (ES) formals is referred to is the Introduction to this section.
.

An dffect is

considered odecatiseally s4goif1cOnt
if ES is equal to or greater thee .50.

. Seth sloth- sod tenth-grade 'toasts
toiled with Level 1 denoestrated significant

impretweent is their

esti,. language reeding abilities.

. No appropriate mem are wadable which wield indicate the percentiles or grade-level equivaletts'ef

these scores. It Is clear. however, that Level 1 was inappropriate as agent-test ter this group slice

both grades achieved average scores sear the collie, (811) of the test (78.2 and 77.7 for grades teed

10, rempativety). It is likely that the real pies
ef.fledistedeets were greater thee'tbair Level 1

scoresiedicate, stets,a ceiling effect operated to liadt i cations of their progress.
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The program coordinator stated that no formal needs assessment
d d

t

had been done, but thathe.ricognized the need for a more intensive staff

development effort within the program. During 1980-1981, he said, much staff

development was done on an informal basis%but there Would be more formal

sessions planned for the following' school year. The evaluator strongly

recommended that this be done.

Title, VII,staff characteristici in regard.to education and
4 4 j 4

experience are given in Table 11 below. Of tax-levy teachers, only one,

ah E.S.L. teacher certified in Spanish, was teac3hing out of license;

a

-29-
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Table 10. Native lineage readies adievehent of Spanish -seeablie stedeets.

(Sigelficaece
' tested with

ef pre-test/pest-test raw score

level 2 of 911.1111,98 de Lectors)

differences for students

AtAOE

. PRETEST

11 :Os , a .

POSTTEST

n Si'
DIFFERENCE

II
'' ,3 TION

TEST/POSTTEST . t I ES.,-*

,

10

11

13 fre.s

11 z 73.2

--16 78.7

11.5

t4.1

13.8

18.2 18.7

We 8.3, .

88.2 ' 13.3

-1.8

LS

10.5

.10

.82

.46
%

-.25

3.28

2.98

05
---.

(.01

(.01

-fl

99
.75

.

'TOTAL
s

,

40 78.8 14.8 85.0 14.1 .
6.1 .33 2.24 (.05 .35

'
t

.

NOTE: Farah Is the pre-best. Fors9 is post4tost: 'The axiom score oe Level 2 is 110.

* The effect she (ES) tovenla is'reforred tel theIntredocies to this section. An efface is

considered edecatimeally significast if It Is-at last .80...1

O 0 4

.TenthTenth awAtieveath graders taatriti Level 2 denoestratod significast (p C .01) improvement in their

dative language readies abilttles.
Ninth-grade stedests as a group demonstrated no progress when

tested elth the LeVal 2 test.
iewever,.thislepelargely due to twe (of the 13) 'toasts whose scores

dropped 40 or mere phials. the other 11 nInth-grade stedeets seised an average of 6.4 points and

obtained aq average post-test score of $4.7.
.

,

.. -.poly on' set of saes: is evailahle foie the test peblishers tar cemparisee with these stedeiks. The

average score of 84:7 achieved* slave* Iff4Neeleth-grade students is equivalent to the 19th

perceetil: of similar ninth-grade stedints.
iatidhal mores Indicate that a score of 78 Is equivalent

to grade level $.0. Each of the grade 8, 10, aid 11 liesksick steal* groups averaged a score above

this. .- . -

°

t
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,,Table 11. Title VII. staff characteristics.

POSITION

YEARS OF EXPERIENCE

EDUCATION CERTIFICAT N MONOLINGUAL E.S.L. BILINGUAL

Program
Coordinator

Bilingual
Curriculum
Coordinator
(spring)

Bilingual

Curriculum
Coordinator
(fall)

. Bilingual
Guidance
Counselor

Bilingual
Grade
Advisor

Family
Assistant

Educitional
Assittant

B.A., English
:M.A., English

B.A. French
M.A. French
M.S. Counseling

; Ph.D. Counseling

. Ph.O. Candidate
Linguistics

, B.A.
MA.
N.A.

B.A.
M.A.

N.Y.C.

N.Y.0
N,Y.S.

N.Y.C.=
N.Y.S.

French /Russian N.Y.C.

French N.Y.S.

Giidance

Education N.Y.C.

Special Ed. N.Y.S.

u 141

Enrolled in B.A.
Program
College Bound
Workshops

High School Graduate

22

10

0

15

2

15

5

6

3

6

1

5

1

3-1/2

1

2

2

.0 6-1/2 6-1/2
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Table 19. iluniin.of stmdeats attemdial_and_percent passing
..

teacher-mode examinations in me tics.

OILING/JAL STUDENTS,* MAINSTREAM

IIMREMII

GUDE 11 GRADE 10 GRADE 11 ALL GRADES

FALL . % 5 5 5 %

COURSES a PASSING a- PASSING a PASSING a PASSING PASSING

limdamental Math 1 48 (27) 10 ,(411) - 6 (03) 64 (34) (25)

fundamental Meth II 10 (60), 20 (70) 7 (43) 37 (62) (34)

Algebra 1 4 125) 10 (50), 15 147) 29 (45) (29)/

Algahri II , 0' - 11 . - 8 (60) 8 (60) (40)

Other Math 1 (144) 3 - (100) 7 (29) 11 (55) IA

SPRING
COURSES

.

I
fmadansetal Math I -4 (57) 6 (50) 2 (50) 52 (56) (22)

Fumdaemistal Math II 24 (50) 10 (70), 11 (45) 45 (53) (32)

Algebra! , A (0) 20 (50) 9 i (54) 37 (41) . (39)

Algebra II 0 - 5 (40) / I (57) 12 (50) (49)

Other path 3 (67) 3 (100) 0 (100) 15 (93) NA
,

The total Ref billegmal Oudot, for whew coarse data were available in the fall was 149, in

the spring161.

. Silingual students' performaecos mere equtvalent to or surpassed that of

mainstream students in every fall and spring mathematic course. lilingual

students did considerably better than maiestreme students in the fuedameatal

mathematics courses, although this may be dee to selectioe factors. -

. Not seirisiegTy, bilIegual students Is elective mathematics courses ('other

courses ) frequestly performed
bettiretken these in the fundamaatal courses.
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PARENTAL AND COMMUNITY INVOLVEMENT

The Bilingual/Bicultural Program at Bushwick has continued to

reach out to the traditionally uninvolved parent community, with limited, but

encouraging success. The goal is to increase the parents' ability to help,

their children with school-related activites, and to undirstandftheir own

importance and strengths in contributing to the prOgram. One of the strongest

coiponents of this effort is the home visiting programs,oaducted by the family

assistant, discussed under Supportive Services,-above.

This effort to bring the school to the family has been able, to

some extent, to neutralize some of the factors which adversely affect parent

-participation: irregular workeschedules, non4raditional family structure,

home responsibilities, lack of money for travel and clothing, the dispersion

of families in the area by fire, and the fear of travel through the neighbor-

hood. Success is measured in part by the significant number of parents and

other family members who contacted the family assistant for help.

Given the many problems which limit parent involvement, the,

strategy of holding "family" gatherings of parents, staff, and students had

a positive.effect. Another strategy has'been to enlist the aid of the stu-

dents in bringing their parents into the school.

Some activities in which parents partiCipatell included th

school-wide Open School Day, Puerto Rico Discovery Week, Dominican Republic

Day,' Friendship Day: Pan American Week SO the Board.of Education), and the

Christmas parties. Parents also went along on several program trips, and some

participated in an afternoon course which one of the bilingual science

-31-



Table 20; limber of students attendllg and percent PISSINO
Umber-ado osamIsatiens Is science.

.

FALL
copisEs a

...

GRAIIE 9

I
PASS s

..-

GRADE 10
IWu

siLiNalft sivoENTs

n

.,

. .

ALL GRADES

9
PASS

mAiNsInum

IEMILILI.

9
PASS

.
n

GRADE 11

9
PASS

'Melee 1

General
Science 1

Other
Science

-

13

-

.

- .

(31)

- .

.

7

2

(56)

Ass)

(50)

17

2

,

4s

(66)

(1005

(100)

42

. 22

(69)

(55)

(83f

,

(53)

(41)

NA

.

SPRING

COURSES

Sielegy 2

(*cadmic)

11;logy 2
(fendammtal

General
Scion* 2

Other.

Science

14

10

2

,

(50)

(40)

(100) -

4

4:.,

.

(77)

.

(180)

(75)

4

15

1

c 6

.

AT'

(93)

(0)

(83)

.

51

0

12

(15)

(---,

(53)

,.', (83)

(75)

(49) 1

.

(42)

NA

The total of bilingual students for Am data were available in the fall vas 72, in the spring 00.

Passing rates of students In these two sperms were
net recorded separately on the data capture forms so

they ID* reported jointly.

Oilfegeal students' sovietism*, were embalmt ip or se099i-sed that if minstream students In every fall

and spring science corm. 81116geal stedeets did centolderobly.betterthes
mainstream students in the

fall science classes; the performances
of these two groups wee more similar in the spring.
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teachers taught as preparation for1taking the High School Equivalency Exam

in Spanish.

The wider community is also made aware of the bilingual program

through several chaniels. An after-school consumer education pilot projec

involving bilingual students and journalism students has taken the participants

out into the netghborhood to speak to merchants and other local business people

and also produced a newsletter for community dittribution (see appendices).

Career-oriented activities within the program have also led to trips and other

-activities in the community. For example, some students work as volunteers

at a nearby hospital. In addition, the program is eager to bring more community

people in to talk to students, and to serve as resources and role models for

them. This is an effort which the principal actiyely supports and in which he

participates.

AFFECTIVE DOMAIN

. Positive student attitudes within the program, during a partli-

ularly trying and difficult year for Bushwick as a whole, were reflected in

several ways. Attendance was above 81 percent, which is well above the school

average of approximately 73 percent. (See Table 23 for comments signifi-

cance of this data.) Although vandalism, substance abuse, and gang membership

are all serious problems in the school ass a whole, there was very little

.,vandalism, and less.that 10 suspensions this year. The drop out rate was

,

greatest at the ninth -grade level, but still below the rate for the general
- ,..f.

school population. Although students will bemainstreimed before their senior

year, it was hoped that about 75 percent will apply to College. In order to

foster a high level of accomplishment and a positive self-concept awon

4
e

1
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Table 21. NmeMr "Citadel* a t amd oercemt oast

o
es.

FALL
,...ipposEs e

.

GRADE 9 ".--4,

SP

PASS a

BILINGUAL STUDENTS *

n

ALL GRADES

%
PASS

MAINSTREAM
STUDENTS

.

GRADE 10 GRADE 11

S ..3 5
PASS n PASS

.

, PASS

Arrives .

Studies 1

4It

Social
Stedies I

Other Socialt

Studios Course

o

50

5

---

- " 1
t...,

(16) 9

(20) 2

(100)

(78)

(50)

20

1

1

J (95)

(109)

(86)

21

41

14

(95)

(11)

(67)

.

,

(10)

(33)

NA .

SPRING f
pCONNSIS

Illstory I

Economics I

Other Social
Stedies Camas,

53

-

0

(72) ,,, 6

7-- 7
- -1.1, .,413

(0) i,

.

(100)

(54)

(100)

1

21

1

(100)

(67)

(86)"

601

34

11

(76)

(62)

(1$)

_.....__

..-

4

..;
(42)

(77)

NA

.

TM total n of bflinsoal.stodoots for whomporso data wore
available in the fall witlwa, in the spring 103.

.
11119ra1 students' performeaces were morkedli hotter thee these of mahatmas student!

most common courses (Americas Similes 1, Social Studies I and VorldiNlitery 1).
o

. Mare mainstream students peeved Ecen4o4cs 1 thou bilinsaal students (77 led 62 percent,

'4\ 53
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.students, each week the bilingual pftlgram enters candidates in the school-

wide Student of the Week contest. Several present or former program students

have won this award.

Participation in extra-curicutar activities both within the

program and Outsi4 of it, was almost universal. Students joined Moira, the

program Friendship Club, the soccer team and other athletic teams, and Arista,

which was headed by the curriculum coordinator. Students were very well-behaved

on the prbgram trips, and in general maintained a highly respectful attitude.

The program director commented that program participants, especially girls,

were often kept at home by strict and fearful parents, and had little oppor-

tunity for a social life of any kind outside of their families. However, since

these families often allowed their children to attend school sponsored activi-

ties such as Friendship Club meetings, these became even more jjnportant to the

participants.
J
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Table 22. of bi _._ .,.L. I career s in

asses a rrn career MOSS NOS 0014 re.

swat
WOOER OF AVERAGE WOOER Of
SNOUTS . OBJECTIVES CONNECT ON

PRE-TEST

AVEINIE NUMBER OF
OBJECTIVE CORRECT ON

POST-TEST

i

DDT.
.0.

t str ES

9

10

11

26 14.9

23 16.0

19 * 17.5

17.0

17.3

17.9

2.1

1.3

.4

2.$

2.0

i
.7

> .01

> .06

,N$

.57

.27

.09

TOTAL ie 16.0 17.4 1.4 3.5. > .001 .42

* The effect size (ES) formula appears 1*.theintrodectien to this sectiom. Am effect IO considered

edscatioaalTr significant if ES equals or is greater than .00.
10,

.Nett: The total score possible on this questieemeire was 26. The same femme used for both pre-test and

post-test.

. The amount of time APO 0604 betimes administration of the, pre -tat and post-test was approximately

. -** 7 months. The swat improgOisat evidenced in pach grade was of 'discretional significance only in erode

9 and eve* there was wall bet the progrms:0641 of mastery of see objective per month. I

. Examination of the CareerrAwefeness Questiemsaire which was reed to *Valuate this objective indicated

that it-was as i tats lestrimedt for this impose. This questionnaire consisted largely of

opinion statements rather than knowledge statements aed, as a result, it is unsurprising that little

chew was noted. ,

4kl



VI. fINDINGS

ASSESSMENT PROCEDURES, INSTRUMENT AND FINDINGS

This section presents th

C

assessment instruments and procedures,

and test results of Bashwick students achievement during 1980-1981.

.

Students were assessed in English laryGge development, mastery of

their native language Spanish, writing in English, mathematics, science, social

studies, and career awareness. T instruments used-we

English as,i, second-lan

Syntax TeSt, Levels

Readih4-ih:Spanish-
readinW.evels 1

Writing in knglish

Mathemitics--Tetc

Science:Teather-

Social Studies--Teach

uage--CREST (Criterion Reiterenced English

, II, and III)

nteramerican Series, Prueba de lectuna [total
nd 2, Forms A (pre-testi-and B (post-test)]

Teacher-made individual student checklist

et...made tests

tests

-made tests

Weer Awareness--Teacher-made tests

The following analysis were performed:

1) The statistical significance of differences in pre- and

post-test Spanish reading achievement was determined from a correlated t

test. This analysis tests whether these differences are larger than would

be expected through ante varlition. It does not represent an estimate of

how students would have performed in the absence of the program. No such

estimate could be made because of the inapplicability of test norms for this

population, and the unavailability of an appropriate comparison group.

t
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Table/23 Significance of the difference"between attendance percentages of
program students and the attendance percentage of the school.

GRADE

:
Average School-Wide Attendance: 73.2%

PLAN STANDARD PERCENTAGE

N 'PERCENTAGE DEVIATION DIFFERENCE

tr .

vow

9 95 76.4 22.6 +3.2 1.39
/

10 - .61 : 86.0 12.7 +12.8 7.2403

. A.

11 53 87.1 9.2 13.9 11.01

..,

ALL GRADES
.

199 81',...7*- 18.2 +8.5, 2.81

Note: e figures ude
.

only those students who were enrolled iln the program through

the en e school year. AttegOance data from 28 "no-show" students And an

additional-27 students who dropped out of school during the schodl Air were

excluded from these comoutitions.

NS

drool

>.0001,

>.0001

9

9

'

41. t't
c

4D

.
'Aool-wide attendance percentages were available by grade level only for
Bushwick students in the bilingliaj,program, not for the school as a whole. The

data suggest that p ''ram ttudenWattended school more regularly <81.7 percent)

than non-program stiff is (73;2.piftent). -Sincelt-is unclear whether "no-showl

- an drop stude re i.nalladed in the computation of school-wide attendance,

.thir8 ',percent i,ence fay,pririg billngual, students may be slightly eliagge'rated.

,

41
0 -49-

0

%,-40
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OFSUMMARY UV FINDINGS

\ tante are warranted. However, it seemstlear that the drop-out rate of students

from Bushwick's bilingual program was no higher"than that of the school as a whole

Of the 254 students enrolled in Bahwftk's 1980-1981 bilingual

program 28 were "no show "; -i.e., they were assigned to the program at the

beginning of the school .year but 4 not attend a singl-e class. Of

226 enrotlpd students who did participate in the progratIOn someway 172 (76

percentrreTeined through the school year and an additional 27 students (12
go:

percent) left tiviprogram for a leg4timate reason (e.g. school transfer,-maln-

;P

streamed, graduation, etc.). The remaining 27 students (12 percent) were chronic

truants Of were discharged fOr unknown reasons and are thut considered. dropouts.

In comparison, 568'ofthe'approximately 2298 Bushwitk student populat1on left

high Uhdol under an "over 17 years,old" category by the end of the school year,-

Since these figures are most directly comparable no tests of statistical signifi-
,

4' ,k

anolpay have been slightly lower.

On the CREST, prograM students 'mastered the criteria of one objective
4

(at Levels I and III) and two objectives (at Level II) only during t all instruc-

tional months. Students tested at Level r met these criteria in the spring; gains
4

at each level were partially mitigated by high spring pre-test scores."

Students in all three grades tested with either Level 1 or 2 of

the Prueba de Lectura evidenced significant growth in their Spanish rading

. 1 with the exception of ninth-grade students tested with Level 2.

Bilingual students' writing abilities demonstrated significant

growth at a rate of 1.5 objectives mastered each month of instruction. The

objective that 80 percent of program participants would master a minimum of

-50- (,)tf,
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one objective per month was achieved by elevekh-grade students. Seventy-

four percent of the tenth-grade students and 59 percent of the ninth-grade

studentsilastered at least one objective per month.

Program participants' passing rates were equivalent to or sur-

. passed those of mainstream students in every fall and spring mathematics

ti

course, and ranged from 34 to percent-tn required courses.

-) Program participants', passing rates were equivalent, to or sur-

passed
.

passed those of mainstream students In evefy fall and spring science Course;

and ranged from 53 -to 75 percent in equired courses.

-In-three of the four social studies courses attended by most

.ninth- through eleventh -grade students, students in the bilingual .program

passed more frequently than mainstream students. Passing rates of bilingual

program students ranged from 62 to 95 percent.-

Little change in bilingual program students' awareness of career=

related issues was evident. However, this was probably due to use of'an

inappropriate measure.

Program students' attendance rate (81.7 percent) was significantly

higher thanlhat of the school as a whole (73.2 percent).

3
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VII. CONCLUSIONS AND kECOMMENDATIONS

The B igh School BdlingOal/Bicultural Program has -;

successfully tmtlt on tie prior b lingUal program's base to further meet
.

the needs of its target population. The instructionalrogram is carefully

1designed7to be ipproptileti tb ihe'various subgroups within this pOpulation.

studenfi in need Of basic skills -development, students with Well developed
.

skills in their' native language, and those whose cognitive and English

akills
.04

,

are,sufficient to allow them to participate to-some extent in inst

on in 'English.
-

The double thrust of the program - -career education and basic

competency skills -- represents a well thought mit, appropriate, and thorodghly

'5integraied compi.ehensi0e$1in for the education of these students. *In

addition, the program is staffed by a number of conscientious and competent

people who deriOnstrateinainy ways their caretql attention.to the details..:

of implementing this plan, and their reflective attitude to their work They

4 t,

have retained their high morale-in what has been a very difficult year for

- ,
the school as a whole, and have indeed tovided "warm" support for the students

:whose learning t hey guide.

While commending the overall quality of the program, the follow:-

ing recommendations are madeso that it may .perate even more effectively in

n

the remaining two years of the funding cycle:

;n 11 The careet Com6onenimight be strengthened in two ways. First, 4*

'lit would be desirable to offer additional, more advanced business courses

- t

within the program. Second, the instrument presently in' use does not adequate-
,.

ly measure groWth in the of career skills and career awareness. An

b b
A
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instrument is needed that can better discriminate attitudes, information, and

skilli-iko?)ier to properly evaluate this key Component of the program.

2) In the context of goals set forth in the program proposal, there

should be somewhat more stress on the use of English in the upper level bi-

t
lingual classes. It is probable that this can best be done in classrooms,

. r

where an educational assistant is present, since the EngliSh language abilities

of the students do vary considerably:-

3) The series of. workshops,which_took placktilis years while intended
._= -

to addreis staff needs, shared this.. focus with other unrelated activities.

While it is recognized that informal staff development works well at Bushwick,

it would be advisable for formal staff development to be given more emphasis

and to be conducted as a separate, intensive activity. Staff should also

have the opportunity to meet for this purpose more frequently than four or

five ti a year.

-4) 77Gen the program's commitment to continued support of its stu-

dents, including follow-up of jiltSin mainstream classes, it is 'recommended

that an at made to systematize the process of monitoring the academic

progress of these mainstreamed students. In this way potential problem areas

might be identified, and the instructional design of the program fine-tuned

accordingly.

5) The effort to involve parents -and comnnity -iii the pi-6gram is of

great value,'and-shouicibe continued and extended, perhaps through a series-
-, .

of programs which focus on issues of special concern to this parent popu ation.

A student newsletter sent home to parents would be another way to'inform and

involve parents, as well as benefiting those students who participated in,its

production.

-53-*
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6) Outreach to the' larger school community should also be a con-

tinuing priority. Here too a newletter might be one means of enhancing the

dialog between the program and the BuShwick mainstream.

7) Counseling services could be even more effectively delivet.ed if

some private space were readily available. While recognizing that physical

space is at a premium in most schools, it is nevertheless felt that the'lack

of privacy in the supportive. services area presents a, problem that should be

addressed.

Ja4

- -. -
SO

2 2 w.1,- ^061.
8) The program co-ordinator has pointid out that assistanee ith'

1.::0

the specifics of budgeting, dealing with vendors, and others administrative

details would be of great value to those newly in this position. It is

recommended that in response to his suggestion the possibility of workshop

for program cotordinators and assistant co-ordinators, to be structured under

the sponsorship of the Office of Bilingual Education, be explored. While

this is not prilmrily a recommendation to the program itself, it is,hoped

that the program co-ordinator will also pursue this stiggestion,- which is an

excellent one.
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NEW RIGHTS TIO\YOU
'UNDER CONSUMER LAW

There are a number or things IASI you,
at a consumer, you should be as of

The Rimiture Regulation law is a new
la* which has come about racerrtly It
RUN that when a Puce of furniture is pur-
chased, the merchant mast put an 113PrOX
myna tielr4TY dam nn the receipt The
deiivsey date mist be within 30 days of
the purthse deg If within those 30 days
of the purchase dote you do not at ydur
merchandise, you have three options. The
first is to renegottate your contract The
second ts to ask for credit towards your
next purchui (cancelling the order) or
third. to ask for your money beck.

And how about refund rights/ Each
story should hive a uses Informing you of
these rights. The store should inform you
as to whether the furniture is a final ale
Item or is Just on NIL If there is no
ugh then they are suppoissid to refund
your money within a week's time.

May un niter Of COOK QUO UrtIO,
como consurnidor debe ester alert°.

La ley de regulation de mild:ilea es
urea ley oven, La cual ha venodo racism-
'mem& Eso espocifico clue cuanto usted
compro un mu* le, et =minims dabs
pony in if mob() una fiche aproximede
da is screw. La fade da errtrege no
debe tarderes mu de vents Mae, dares,
usted tune true clowns, foPortUnidads10
La portiere es renorer su contracto (flier
ova fechul.

Segundo creguntar por su credit°
pare su proximo compre (canceler la or-
den). Tercero preguntar por su dinero.

Circa to gustare reinteger los der-
echos? Cade tienda dabs tenet un letrero
informendo mos denschos. La bandit dabs
Informal. a usted, si los rnuebtes urtan en
verrta final o solarnertte nun en yenta. Si
no hay. un letrero, la bends este out:Quite
a reintegrar su diner° dentro da ure sem-
en*.

GET MORE FOR YOUR MONEY
AT THE GROCERY

Vegetables, meets, and dairy products
are the highest MI MI in demand. That is
the reason why they are weed out all
over the store. There we also the power
awns. Power items are reams which are
high in ales and cell the consumer's atten-
tion. Tomatoes we considered Poorer items
and usually have the dressings next to them,
so you will buy the dressings. Drawings
and other 'tarns which aren't so popular
we put 'with power items. This is to
attract your attention to the other items.

Then there we the packaged foods.
People are inclined to think that pack-
aged products we always diaper which
isn't always true. If you compare the
loose foods to the packaged ones, you
may sometimes find the loose ones
cheaper -Another item people are in-
clined to think are cheaper are the pro-
cessed foods The stores charge more
for processed foods because they have
things which are added in the processing

-56-

Vaptales, cones y productos drams
son lot articulos det7nclados. Este es la
ratan pot la cual son reciarticios en todo
el comercio.

Hay tembien los articulos de mss
fuerza. Los articulos de fuerzas son los
articulos qua heron nil yenta y quo
(limn mss atenaih. Los tomato estan
considenidos corm unos de los artioJlos
de fuerza, ususlamente satin al lado de la
Wu de ensiled, pare que ustedes corn-
pren la salsa de ensalada Is salsa de en-
salads y otros productos qua no son pop-
utaros, los ponen con articulos de fuerza.
Eso as pare Hamer la atencion del con-
sumidor

Tambien hay los paquetes de corn-
des. las personas piensan,aue los pro-
ductos de paquetes son slempre mac Oar.
atos, Pero no siempre es verciaq

Si usted compare los productos
sueltos. Con los peouetes podra notra
qui a 'eces los productos sueltos son
rtes beratos qua los productos qua nun
procesando Los cornerclos le cargan mas a
lot productos cuando lo esran procoundo
porque eilos le anaden cows cuando los
procesan



e

The agrerrrerkets have what we known
as eye -Iasi depieys to get the pubic to buy
certain kerne. Eye-level displays have items
Placed to attract the attention of the public.

Ficsaver, the canals we arranged in a
different soy. They we pieced IoW, as that
they attract the attention of the children:
the children's sywhivel.

The information was suppled to us
from Mrs. Ellwiburg from the New York
City Degertnwrit of Coreurrier Affairs.

4-

I
Los superrnercedos bonen be pnweic-

tos al nivel del cgo del consurnicior plea
Hamar Is atenoon y Quo of Obi= comPre
Wog productos. Los wools artan on en-
lot eopocalos pars gamer La atenoon de los
nuiess. al nivel del oio del ni?o.

SOME FRUIT DRINK PRICES
4

AS OF FEB. 20
BRAND KIND SIZE

H I-C

HAW A I IAN
PUNCH

Apple Onols._
Peach
Fruit Punch

Giles
Wild Barry
Citrus
Cherry
Pineapple
Strawberry
Targeting
Orange

Red
Orarqe

Cherry

Fruit Punch
Low Swim Fruit Punch

Apple Red

6- pack Red
Very Berry

GM*

WELCH'S Grape Drink

Grape Juice
Red Grape

DELUONTE Mawr/Pie
Pink

CONSUMERS
GATES AVE

46es. 413
46oz. .83
Vico. .83
64oz
46w. 69
46oz. 86
46oz. 83
46oz. .69
48oz. 83
46oz. 83
46oz. -
46oz
84oz. -
14oz_ il 8514oz. .85
49oz. -
64oz
14oz.

48oz.
14oz. 85
14oz 85
14oz. 85

48az.
8oz. ea 219

14oz. 85
46oz.
640L
64oz.
49oz.
48oz.
16oz.
32oz.
84oz.
24oz-
46oz.
48oz.

85

85

KEYFOOD KEYFOOD ASSOCIATED
MADISON/ST KNICKER-
NICHOLAS BOCKER AVE.
33 -
83

.83
(bat) 1.39

83
.83
83
.83
83
83
83
83

(bet) 1.39

(bet)
(bet)

95

95
133
1,33

as

(bat) 1.33

85
85

79
.75

MYRTLE AVE.

- _
79

79
79

1 25

.89

79 .89

79

1 39
139

89

89

1 21- -
- -

This Community Consumer Shoppers' Shen is supports° in whole or in part by the Office of Consumer's
Education, U.S. Department of Education by a cram to the Bureau of Home Economics OCE. Howes*,
the opinions expressed heriando not necessarily reflect the position of the Department of Education and no
official endorsement should br inferred
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EASTElk EC, G COLON N c
. NOW 11-IE f5iViNNID5 COMPP\NE.

los wisostaroa de la Buahwick
J.ducationst Pilot projosct hiciron
oa coaremracion woos rasa Egg

Y
41E. Tor doe- grupoa de eatudiantas
2ceensia-ort CCM una docent de burros

saporicsda um_
ps'oceso- goo silos passron The proem they went through

OodlesI hake an Ism Sue _ far the Dudley' Shake -an inl 1;

lasrpuettecar Zs Sts ats. shaker bags which case
taterOdie coals, winiarent Indio:Wasp isse the peek:ago. The package,
ab.:01Belesleollea;J viarta. !bur dIffarent calor
owitustross macros linue Us our : "TheY emptied' the powder in, the.

ja,1416,27.-_Ellos-watarook er pave and pre the egg in tbs. hog.::--s
an Ise '!bads de sacudir y pusdaron They last shook the. bag ars* this,'"los Imams an is Ands.- _ Attar the Milt drier*.nude alas pusiexon loir burros as put thee in-the steed.
la ftssda y los samodiarces tosaron the bag that holds twelve eggs
color.- Menus: quo los huevos as The process thsy wont througta_IT.d;
lag ran allow pusisran. los Marto, for efittairio
cm. los kayos quo tertian law ca ass
ue a.quantaban doer huravos.

El i:ocean quo silos tosaron
are el Pass Egg Colorinft Nit /IA1-
-* lea ai gui onto* t. Elba tomaron

de aqua y psusieron una
de winagro an *2 aqua

-ettonces- pusieron- las pastillas
'Inmates es arta parrs quo so

despuse *I aqua to=
color der las- pastillas indicada .

rloa entraron los Marva' in al
luso. Lusts, allos puderas los
ler of, are low espacios quo trajeron
ur ca Sea Para quo as swarm. los.

'e wienen la. cola y
41:1"--2-11 mem. /memo.

-s de Consumer Education
lot rojtct recomienda Pass
staf Egg Coloring Tat porque
ever" caricaturas quo as Regan
huevo, son sae divertidos porous

era as a at tad do precio qua
Shake an Egg y Pais tienen

_oiores aim brillantes.

astabers of the Hui/mica(
Educational Pilot Project made a
comparison between Pats Easter Egg-
Coloring Kit and Dudley's J hake an

The two group, of students
started with a dozen hard bailed, lege,

-- each
*'4

ILL,.tomaran, /as_ Thop took egga anotput tisissrt:".

se o owes.
They took a cup of *water esofk put

.

sr teaspoon of vinegar and than put .a tablet in this solution in disaalve
it. After the water, vtook the color- -of the. tablet they chmkod the ems--in the water. They put tier eggs on.the stand after _it drive- The stand--come- in the box and holde up. to -13i
egga -

This C.onsumor Education Pi/at.
Project recommends Pats Easter EggColoring Xit because it had atickart_was such sore fun, and because Pao,
waa half the price of the Dud fy

c3lou itara.
an Egg and the NIA Our

Sorer Novelty Shoppe :ota of Bargains 21cCrory Woolworth's
396 Knickerbocker Ave. 5413 Myrtle Ave. Yyrtle/ Myrtle/

friderdonkt Putnam &
Forest Wycoff

aster 99t

e '.1
.9

:2 73

31.19

.2.2' 2. 1:



E0 stet grins Traditions
Tf you'd ask most people why Si usted le precunta a muchas

painted eggs are used during Easter, persons.a Spbrque se use huevoa pin-

chances are they wouldn't know. 4(112. tadoa en cua.reama), probablemente
the members of the Bushwick H.S. Con- no sabran. Toe miembros del Conau-
sumer Pilot Project know and are go- merrilot Project de Bushwick H.S.
ing to tell you. It first started saben el porque y se lo puedan dscir
out as an exchange of gifts given to Comento cuando habia un intercambio
friends by ancient Egyptians and Fer- de regaloa entre log ancianos. amig-
glans because they believed that the on_, egipsioa y los peraianos porque
earth had comer from a-giant egg. In ellos crtian qua la tierra habit yen-
England. friends would write messages ido de un huevo gigante. En Ingla-

on colored eggs. Today eggs are init..' terra be amigos mandaban manaages
ed with everything from chocolates to en los huevoa pintados. Hoy los

toys. legend says that a poor old wo- huevoa eaten llenoa de chocolate ti

man dyed some eggs and hid them from juguetes. In_ leyenda dice qua una
her children-in a nest during a food , mujer pobre y vieja pinta algunos
shortage as !Astir. gitts...far her child huevoa r los escondio ds sus ninos
ren. As soon as the children found en un nido pars derselo coma regalo,
the ens, a big rabbit leaped from the de cuaresma durant* escasea der

neat and trapped away. Word spread: amid*, En stguida qua low ainos,
4-hynusiirtha. trliwr that-a rabbit had encnntrarnn /on husvos Ur? conota

brought the poor womans children East- grand, sal to del nido y se. !Vs. Ss-
ar eggs. and that is why children bel- dice per el pueblo qua conejo trajo
love in the Easter Bunny today. The huavos de cuarsama aloe aim= ds Ir-

bunny amIlLthe egg present new llfa mujeres pobree.- For ego, as qua

_ -.-ninos creep en el consjodecuaramma:;
EIcon y laarausvos repro

#0r.'...:4,

.AllaVplalit Meat- Is mrwpartad5 buishator oc--221

I brimimit., .-"111-4V-4SalesuukrtatEdulatlion,,,
r...21)4 Aspartuaat. at.

VIIIIPINO.WalowirKorsuodascCCI,
Hasorroz1". tbs.-
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Appendix B. Instruction in native language arts and the content areas (fall and spring).

Native Language Arts - fall'1980

COURSE [ME
AND LEEL

NUMBER OF
CLASSES

AVERAGE CLASS
REG.

CLASS PERIODS
PER WEEK DESCRIPTION

CURRICULUM OR
MATERIAL ik USE

Spanish For Native Speakers
2

.

2 19 5 Native Language Arts Espanol 5

Spanish For Native Speakers
3 I 2U 5 Native Language Arts

4.

Espanol, Lengua Literatura
4 , %

Spanish For Native Speakers
4 1 19 5 Native Language Arts Conozca Su Idioww

Spanish For Native Speakers
5 2 29 5

Regents Level 111
Spanish

-.,

11-71"pan431 Es Nuestra Lengua

Spanish For Native Speakers
1/8

.

2 25

.

5 Advanced Spanish

Narradores Dowinicanos;
Lecturas hispanawilericanas .

Spring 1981

Spanish For Native Speakers
2 2 ll 5 Native Language Arts Espanol 5

Spanish For Native Speakers
3 2 5 Native Language Arts Espahol 7, Lengua Literatura

Spanish For Native Speakers
4 1 12 5 Native Language Arts Conozca Su Idiom

Spanish For Natoe Speakeri
5 1 34 5

Regents Level III
Spanish

El Espanol Es

Nuestra Lengua

-

Spanish For Native Speakers
6 1 39 5

Regents Level Ill
Spanish Tesoro Hispanico 3 yr. Wkbk.

Spanish For Native Speakers
13 5 Advanced Spanish NarradoresDowinicanos; etc.

Spanish For Native Speakers
8/9 1 18 5 Advanced Spanish Lecturas hispanoawericanas



CONTLNI AREA COUR5ES - FALL 1960

COURSE ruin,.
ASO LEVEL

NUMBER Of

CLASSES

AVERAGE
REGISTER

LANGUAGE(S) UR

INSTRUCTION

CRITERIA FOR
SELECTION OF IrOOENTi-,

PkRCENT Of MATERIALS

IN NATIVE LANGUAGE

fundamental Mathematics 1 3 24

,..1

90% Spanish
> 10% English

.

Examination Of Record
And/Or Interview and
Placement Test

601

fundamental Mathematics 2 1 3 102 Spanish
) 302 English

.60%

Ninth -Year Mathematics 1 1

, 1 .

/

C,N

31

\.,

17

65% Spanish
35% English

50i-S4oIN
50% Engiish

"

.

40%

402

Ninth-Year Mathematics 2

---,,,

Biologl I ar+-
2

%
50% Spanish:- -.--iiia(aination

Nk02 English

Of Record

11 Pievious Performance

302

.

General Science L 1

3

29

23

Spanish

English

4,or'

4% Spanish
20% English

v
"

r

IV--
Grad Req. for All

St nts; Sometimes
inte view A/Or Exam.

Of R rd

75%

601

Social Studies 1

American Studies I I 36 10% Spanish

30% English

. 60%

Guitar 1
#

1 29 26% Spanish
75% English

. .

Student's Interest

.

15%

Typing 1 2 31 20$ Spanish
BO% English

Grad. *eq.; Examination
Of Reclied

20%

4v-

All courses met for 3 1/2 hours per week.

.
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Spring 1981

COURSE TITLE"

AND LEVEL

NUMBER Of

CLASSES

AVERAGE
REGISTER

LANGUAGE(S) UP
INSTRUCTION

CRITERIA FOR
SELECTION Of STUDENTS

PERCENT Of MATECIATES.

IN NATIVE LANGUAGE

Fundamental Mathematics 1 2

o

30 90% Spanish

) 10% English

Examination Of Record
And/Or Interview And
Placement Test

60%

Fundamental Mathematics 2

.11

1 43 10% Spanish
30% English

Ninth-Tear Mathematics I 1 34 65% Spanish
35% English

40%

Biology 2 1 20 0% Spanish
50% English

Examination Of Record
8 Previous Performance

30%

'

Biology "F" 2 2 24 65 -10% Spanish

30-35% English

. 50%

General Science 2 1 23 `i 80% Spanish
20% English

" 75%

Economics I 1 39 30% English
10% Spanish

Graduation Requirement
For All Students;
And/Or Examination Of

Record

60%

.

re

World History I 2 31 20% English
80% Spanish

. 60%

Ninth-Tear HathemItics 2 I 15 50% Spanish
50% English

Examination Of Record

And/Or Interview And
Placement Test

--------0%

. .

All coursed met for 3 1/2 hours per week.
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APPENDIX C. Instruction in English as a sqcond language.
it

COURSE TITLE
AND LEVEL

NUMIER Of

CLASSES

AVERAGE CLASS
REG.

CLASS PERIODS
PER WEEK

» %

DESCRIMACM CURRICULUM OR
MATERIAL IN USE

E.S.I. 1

,%

3 4 21 10 elementary E.S.L.
.

Access to English, I

-::.0:--

'lb

I-
cn
(..)

1

Sprillg 1981

E.S.I. 7 2 20 10 ' elementary E.S.L.
.

Access to English, II

E.S.I. 3 2 17 5 intermediate E.S.L. Reading Achievement

'1,.S.1. 4 1 '15 5 intermediate E.S.L. Composition PriCKIce

E.S.1.. 5
.

2 15

,

5 advanced /transitional E.S.L. Writing Power

411

English Step by Step

with Pictures
English II 2 , 24 5 elementary E.S.L.

'

English 12 1 32 5

.,--L
elementary E.S.L. Lado, 2

English 13 1 34 .5 ''' 'intermediate E.S.L. Lado, 3

.

English 14 1 18

.4

5

- 4
Intermediate E.S.L. Turning Point

E.S.1. 1 3 15 10 elewentary,E.S.L. Access to English, I

0

»

Oh

.

E.S.L. 7 2 1622 10 elementary E.11,1./t. Access to English, ii

E.S.L. 3 2 22 5 intermediate E.S.L.

(

Reading AcOevement

ES,L. 4

E.S.I. 6/6

1 10 5 '',..... intermediate E.S.L. Composition Practice

-.,

1 23 5 advanced/transitiot E.S.L.

1P.-*

Moby Oick: Writing Power

-English.11 1 39

'1.,

. 5 elementary E.S.L.

Q

English Step by Step
with Pictures

English 12 2

-AL

20

- t./

20
411,

4

-5

5

elemehtary E.S.L.

tntermediate E.S.L.

Lado, 2 /
, w

Lado, 3 /1

..._

English 11 1

Twills!! 14 1 22 ,

.

5 intermediate E.S.L. Turning Point

.10

E


